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1 Introduction
The term “Gifted and Talented” has replaced many of the words and phrases that have typified this area of educational development over the last 30 years.
Gifted and Talented in its latest meaning encompasses a much broader range of pupils abilities than previously. All pupils have gifts and talents and all of our places of learning seek to develop the potential of every learner. However, all schools will also have pupils who are gifted and talented. In general terms, up to about 10% of each and every school cohort is to be viewed as being Gifted and Talented and as such will benefit from activities that enrich, extend and accelerate their learning. Research from the national Excellence in Cities indicates that schools that have adopted this approach have boosted standards at a higher rate, for all in the cohorts, than in other schools. Providing effectively for Gifted and Talented children should lead to a rise in standards across the whole school.

2 Local Authority Position Statement
Blackburn with Darwen Local Authority is committed to providing a rich and challenging curriculum for all its learners; one that promotes the highest standards and encourages each and every individual to achieve their full potential. Every school will have pupils who are Gifted and Talented and should ensure that there are policies and practises in place to meet their needs.

Principles that underpin the Guidance
· There are Gifted and Talented children in all our schools.
· Provision in schools should be appropriate to the needs of all Gifted and talented children.

· The LA should ensure that schools cater for the needs of all Gifted and Talented children through extension and enrichment work.

· The LA should direct teachers and parents to appropriate sources of help and support.

· The LA should promote a consistent approach through the sharing of best practise.
· All schools should enable the potential of each and every Gifted and Talented child to be fulfilled.

· All schools should have a Policy setting out how they will provide for the needs of their Gifted and Talented pupils.

· All schools should have a Gifted and Talented Co-ordinator.

3 Definitions

Gifted and Talented Pupils – Who are we talking about?
There are many definitions of gifted and talented. This guidance builds on the past work of Excellence in cities (EiC), which identified:

· “Talented” learners as those who have abilities in art and design, music, PE or performing arts such as dance and drama.

· “Gifted” learners as those who have abilities in one or more subjects in the statutory school curriculum other than the above.
Gifted and Talented in the Classroom

In practical classroom terms, Gifted and Talented children are likely to present themselves to teachers in one or another of three groups:

A) Those whose outstanding ability is so evident (and in some cases linked with behaviours that cause difficulties in mixed ability setting), that they force teachers to seek to develop specific strategies to cope with their high ability, even if there is no existing whole school policy.

B) A much larger group of children with high levels of ability (the DfES suggests 5 – 10 % of a school’s cohort), who attain high levels of achievement and would specifically benefit from a school policy targeted on providing appropriately for Gifted and Talented children.

C) Children with high levels of ability, who do not achieve at high level and who are in danger of being missed by those seeking to provide appropriately for Gifted and Talented children.
Outstanding Ability

A) The reality of high ability is no longer seen as a matter of a single monolithic “Giftedness”, covering the whole spectrum of human ability. Instead, current wisdom finds it more realistic to think in terms of several distinct types of ability, which often appear relatively independently of each other, rather than seeing them as facets of more general high ability. Howard Gardener (1993) expresses this diversity in the concept of multiple intelligences, identifying eight distinct aspects of ability:
· Linguistic (Facility with language).

· Mathematical/Logical (Reasoning, organisation, calculation, abstract and structured thinking).

· Visual/Spatial (Ability to think in pictures/mental images, use movement to assist learning).

· Musical/Auditory (Skill with rhythm, pitch and musical patterns).

· Kinaesthetic (Physical skills, hand-eye-co0ordination)
· Interpersonal (Skill in communicating, leadership, sensitivity to others)

· Intrapersonal (Self-awareness, self-motivation, self-directing)

· Natural (Skill in the natural sciences).

B) Gifted and Talented children vary enormously across this range in the extent of their outstanding ability:

· A relatively small number may be outstanding in many of these areas of ability;
· Many have high ability across a relatively narrower range;

· Some are outstandingly able in only one of these aspects of ability; for example, art or a particular sport or specific craft skill.

The task of identifying outstanding ability is further complicated by the fact that the opportunity to bring high ability to notice varies widely from one aspect of learning to another.
Schools seeking to provide appropriately for Gifted and Talented pupils therefore risk two contrasting dangers:

A) They may assume a child’s outstanding performance in one or two aspects of learning indicates a broader range of ability than is the case; or

B) They may identify high performance in a specific skill area and assume that the task is to provide appropriately in that one area, when in fact the pupil has unrecognised (and possibly greater) ability in other aspects of learning.

This is in addition to the risk of failing to recognise the high ability of the all – round underachiever.

A particular problem is misjudging the extent of high ability, which profoundly affects decision making about specific children’s greatness, relates to academic, chronological and social age. A child who is academically years ahead of his/her peer group may have the personal maturity of an average child of his/her age – and possibly the social skills of an even younger child.

4 Identification and assessment

Why do we need to identify Gifted and Talented Children?

The purpose of identifying children who are more able is to outline their areas of strength and need in order to provide appropriate challenge and support.

If students are not stretched, there is a human rights or equal opportunities issue concerned with enabling each child to attain the highest possible levels of knowledge, understanding, and skills for living.
The report, Gifted and talented pupils in schools, reveals that although most of the schools visited recognised that improving provision for gifted and talented pupils was important; it was not their highest priority. All had a policy for gifted and talented pupils but many of them were generic and these were not sufficiently effective in improving performance. (Ofsted, 2009)

Schools need to be pro-active in identifying more able pupils (used when referring to both gifted and talented – National Strategies, 2002) in order to address issues before they become problems.  Students in this group who go unidentified and do not have appropriately differentiated provision made for them are at risk of presenting behavioural difficulties, becoming disaffected or disengaging from learning in school.
How can we identify Gifted and Talented Children?

Effective identification involves as many sources of information as possible.  The professional judgement of a single member of staff, or the use of one set of assessment results, would not be enough to accurately identify a more able pupil.  Experience within the Borough suggests that schools need to cross-reference at least 3 sources for reliable identification.  To obtain the best results in identifying their school gifted and talented cohort by using a wide range of information:

a) Quantitative data including available test data and results of in-class/teacher assessment 
b) Qualitative information, including staff assessment and nomination, pupil, peer and parent/carer nomination and scrutiny of pupils’ work 
c) Rate of progress including value-added data and reference to prior attainment/achievement
Guidance from DCSF (2008) suggests that the following sources of information could be useful:
Staff nomination

Teachers and other school staff are in a good position to use their professional judgement to identify Gifted and Talented children because they interact with them frequently.  However, staff may under- or over-estimate what a child can do.  Too much emphasis may be placed on neatly produced work or conformity rather than creative or unusual responses.

Checklists

Checklists can be useful in raising standards if selected carefully for the intended purpose.  Some checklists address general issues, and are helpful for identifying the all-round highly able child.  Other checklists are subject specific and focus more specifically on the kind of skills to be found within particular subjects.

Subject-specific checklists highlight the possibility that a pupil might be outstandingly able in one subject area, or one aspect of learning, and not in another.  
Identification needs to concern itself not only with the all-round highly able child, but also with outstanding ability however it manifests itself, even if restricted to a narrow range of study or activity.

Testing

Testing alone cannot be relied on to identify the most able.  All tests are really measures of achievement rather than of potential.  However, testing is a way of comparing children’s performance with those of a similar age and identifying those pupils whose high achievement reflects their outstanding ability.

SATs and Foundation Stage Profiles are indicators which can be used to identify successful children.  It is worth remembering that children who are divergent thinkers are likely to be able to think of ingenious alternative solutions, which could put them at a disadvantage in standardised tests.  They may therefore score at lower levels than less imaginative children.
Assessment of children’s work

The ability of some able and talented children is easily identifiable through the quality of their work or their response to activities.  Assessment of children’s work goes beyond marking of written work and includes observations of processes as well as finished products.
Individual children respond differently to different tasks and settings within and outside school.  Assessment of their work needs to take account of these differences because children may not show what they are capable of through the work that they have been asked to produce.

Peer Nomination

Children are often aware of the high ability in specific areas of learning which their fellow pupils have.  Use of peer nomination can therefore serve as a useful source of information.

However, care needs to be taken in how peer nomination is presented.  Children’s answers to direct questions about their judgements may be affected by other considerations, such as wishing to be kind.  Questions need to be asked in a way which does not stress categorisation, but the kind of practical situation in which their judgement will have been formed.  For example, “If you needed to get someone in your class to do a really lifelike drawing of something really difficult, who would you choose?”

Parental/carer information

Parents/carers know a great deal about their child’s own talents and strengths.  They should not be underestimated as a source of information when identifying gifted and talented children, such as out of school activities in which their child participates.  Many schools make a point of interviewing parents/carers before their child starts school and asking them about any particular strengths of their child.  This information will change over time, so schools will need to continue to seek input from parents/carers.
Discussions with children

Staff who create opportunities to talk with their pupils individually or in small groups will form an awareness of those who think perceptively, reflectively and evaluatively about their experiences.  These discussions may or may not be task-related.  Informal conversations may enable the child to show insights into a wide range of subject matter, including current affairs and personal lifestyle.  

Using community resources
Children will often be known to a range of community partners who can contribute insights to the identification process.  For example, work experience supervisors; out-of-school activity leaders and child care providers may all have valuable information to add.

5 Teaching and Learning
The Learning Environment

At the heart of the provision for Gifted and Talented pupils is what happens in the classroom.  The challenge for teachers is meeting the needs of each individual.  The first stage in the meeting of needs will be a supportive and challenging learning environment.  
Research (Gurney, 2007) has shown that the creation of a supportive classroom ethos is a key element in all effective teaching and learning.  

Characteristics of successful learning environments might include:
· Sense of belonging

Children need to understand that although they may have different interests or abilities, they have much in common with their peers.  Staff have a responsibility to join their students in developing a sense of belonging and appreciating diversity.  Developing mutually satisfying relationships supports us all to achieve success.
· Opportunities to be involved in group work
Pupils need opportunities to work with others of similar abilities as well as working with children who have diverse abilities.  Planned grouping of pupils can enable flexibility in enrichment or extension activities.
· Physical environment

The physical environment has to be flexible enough to enable different types of learning activity.  Alternative spaces should be considered, e.g. outdoors, at home, museums, libraries and other community resources.
The physical space should be a shared environment, with a sense of ownership from students and staff.  Displays, resources and decoration can all reflect the students’ personalities, interests and achievements.

· Experience of failure or difficulty
Risking failure is an important process in human development. Some pupils do not experience failure until very late in their educational lives, when it can be a damaging shock that needs sensitive and supportive handling.  

Throughout their educational career, students need to be stretched, challenged, encouraged to take risks and to experience failure in a safe and supportive environment.  Difficulties and failures should be seen as learning opportunities and not something to be feared or ashamed of.

Staff will need to know their students well in order to differentiate tasks so that the student is challenged appropriately.  The optimum level of challenge will be different for each student and in different areas of skill or content.
The curriculum and teaching approaches
Pedagogy matters more than school structures. We must seek to extend the teaching repertoire through a focus on objectives, so that schools ensure differential rates of progression for those pupils who can learn faster, with deeper understanding. It is not a choice between implementing the National Strategy or serving the needs of able pupils: the two are productively linked. (National Strategy, 2002)
The National Curriculum allows teachers in all subjects and at all levels to respond flexibly to the needs of Gifted and Talented pupils.  Schemes of work are guides to be treated flexibly, and teachers are able to provide more challenging materials, which can if appropriate be taken from higher levels.  Pupils should not be held back by a curriculum straitjacket.

There are dangers in accelerating pupils too quickly through National Curriculum levels.  Students may not get a good grounding or in-depth understanding of the essential knowledge and skills in an area of learning by being accelerated through levels of learning.  It may be more appropriate for teachers to look outside the National Curriculum framework and provide other materials and resources.

Differentiated materials will be, in the first instance, the way to support and enrich the learning of Gifted and Talented pupils. Differentiation has many different forms including input, outcome, task, resources, support, grouping, information, pace, homework, role and dialogue.  Dialogue is a key way of meeting learners’ needs.  For example, higher order questioning in class can be used, which will then lead on to higher order thinking skills.
Staff may believe that Gifted and Talented pupils should be able to work without adult supervision.  In reality, greater emotional support may be needed as some able pupils relate better to adults than their peers. Such pupils may also lack confidence in their own ability or judgement in the same way as any other pupil.  Once a task has been set, it is important that students are given due attention, affirming accomplishments and further challenging their thinking.

Enrichment, Extension and Acceleration

Enrichment consists of providing extra materials at a deeper or more complex level or providing challenging questions, which help further pupils’ understanding of the skill or subject.  Enrichment gives a horizontal flexibility to the curriculum, for example offering new subjects.  It is a supplement, but not a replacement, to the core of work to be covered.  Enrichment activities can be provided through after school / weekend activities.
Extension consists of enabling pupils to move through the curriculum at a faster rate than normal.  Careful assessment is needed in order to ensure that students have the knowledge and skills at one level before moving on to the next.  Staff will need to liaise and co-ordinate their work to avoid repetition of work, especially where the student transfers/transitions to another school.

Acceleration is used rarely in England at the present time. Acceleration in this sense means taking pupils ahead of their year group to be taught with older pupils.  Blackburn with Darwen has published guidelines, available on www.blackburn.gov.uk, entitled “Guidance for schools and other learning units on the placement of children outside their chronological year group”.
Teaching Higher Order Thinking Skills

The best known approach to the classification of thinking skills is that of Bloom (1956).  Skills in the cognitive domain revolve around knowledge, comprehension, and critical thinking of a particular topic. 

The revised Bloom’s Taxonomy is arranged:
· Evaluation (High)

· Synthesis (High)

· Analysis (High)

· Application (Middle)

· Comprehension (Low)

· Knowledge (Low)

[image: image3.png]BLACKBURN
DARWEN

OOOOOOOOOOOOOO




The challenge of underachievement

Ability and achievement are not the same thing.  In any school there may be Gifted and Talented pupils who are not able or willing to demonstrate what they can do.  The first task is to identify children who are underachieving (see section on identification).
An effective learning environment will go a long way to supporting children who are underachieving and providing safe opportunities for them to demonstrate their abilities.

Additional provision for these children may include:

· Mentoring

· Role models (could be from the wider community)

· Diverse learning opportunities

· Student choice in learning activities

· Alternative strategies for feedback to the student
6 Management and Organisation

Roles and Responsibilities

The Class/Subject Teacher

The teacher in the classroom is at the heart of the school’s provision for Gifted and Talented pupils.

It is the class teacher/subject teacher’s enthusiasm, skill and the quality of the relationships they engender within the class, which largely determine whether Gifted and Talented pupils are able to make progress of which they are capable.

To be truly effective, teachers need to work within a culture where there is a strong sense of shared responsibility and team effort.  Their contribution needs to be set within a structure where there are systems for providing advice and support, including partnership with parents.

Teachers who are most successful with Gifted and Talented students:

· Know their students well.
· Understand in which areas students can be challenged and in which areas they may need more support.

· Look for opportunities to widen the scope of learning activities beyond the school and the classroom.

· Encourage pupils to take risks, to play with ideas and to see failure as an inherent part of problem solving.

· Are sensitive to the particular difficulties some Gifted and Talented pupil face in relationships with their peers and the stress that can be caused by teacher and parental expectation.

· Plan differentiated activities and questions to extend the core learning tasks.
· Invite pupils to plan their own work from time to time.

· Help pupils articulate and set their own goals and targets for their work, including how they will evaluate the outcome.

· Provide rigorous and constructive commentary on pupils’ work.

· Seek help, where necessary, from colleagues.

The form tutor/primary class teacher
The form/class teacher can play a key role in co-ordinating knowledge and information about Gifted and Talented pupils.  They can help subject teachers to understand the student’s current situation.
There is also a pastoral role for the form/class teacher.  Form/class teachers will need to be tolerant and patient, as well as keeping an open mind.  Valuing and celebrating pupil differences will help all pupils in the tutor group/class.

The Head Teacher

The Head Teacher has overall responsibility for the quality of educational provision for all pupils in their school, including Gifted and Talented students.  Pupils are likely to do well in schools where the Head Teacher is committed to a culture of high expectations in all aspects of student life, where he or she genuinely values diversity and ensures that individual needs are met.
The Subject Leader

The subject leader is responsible for the development and evaluation of the curriculum provision for Gifted and Talented pupils in their subject area. The subject leader can:

· Maintain a general overview of the subject provision and address any gaps or shortcomings.

· Support developments and assist colleagues in planning differentiated activities.

· Keep up to date with resources, both in and out of school, that can extend and enrich the core curriculum.

· Monitor the effectiveness of provision in their subject and the pupils’ response to this provision.
The Gifted and Talented Co-ordinator

A co-ordinator or named person should have oversight and responsibility for all aspects of the school’s work with Gifted and Talented pupils.  The co-ordinator needs to facilitate developments and to support colleagues.
“To do the job effectively, such a named person should have dedicated, time-tabled time for their work” – Highly Able Pupils – House of Commons Select Committee Report – April 1999

The remit of the co-ordinator will vary but the most likely responsibilities and tasks will include:

· Supporting the school and staff in their identification and monitoring of Gifted and Talented pupils.
· Keeping records of identification and provision.
· Keeping up to date with information about resources and services and sharing this information with colleagues and parents.

· Encouraging the development of suitable in-house enrichment opportunities as well as extra-curricular activities.

· Co-ordinating the use of external agencies or community resources and facilities.

· Contributing to whole school planning and policy making.
· Facilitating and contributing to staff development and training.
· Liaising with the named school governor.

Lead teacher

In some schools, the role of leading teacher is combined with that of coordinator for gifted and talented; in other schools, the roles are allocated to different people and, in these circumstances, the leading teacher will usually be a member of the senior management team and play the more strategic role. Where the leading teacher is not a senior manager, it’s vital that they have direct communication with, and support from, a member of the senior leadership team to influence classroom practice across the school.
Leading teachers for gifted and talented provision: 
· act as an advocate for gifted and talented pupils; 
· ensure that gifted and talented pupils receive appropriate recognition, support and challenge throughout the school/cluster; 
· support the school leadership team (SLT) in whole-school evaluation and review of gifted and talented provision;

· work with groups of colleagues in phase, key stage or subject-focused groups to support collaborative continuing professional development (CPD) to develop knowledge and skills relating to effective provision for gifted and talented pupils;
· exemplify effective practice for gifted and talented pupils in their own professional practice;
· improve the school/cluster capacity to personalise learning for gifted and talented pupils;
· provide or facilitate specialist and peer coaching/mentor support for teachers;
· secure students’ registration as members of the YG&T Learner Academy where appropriate;
· provide or facilitate specialist and peer coaching/mentor support for pupils;
· initiate and support strategies that extend opportunities for pupils, including collaboration with other providers. 

Governors

Governors have well defined responsibilities in relation to the school.  Governors should be kept informed about developments regarding Gifted and Talented pupils.  With so many diverse demands on governors it can be helpful if there is a named person on the governing body who takes on this as a special interest and is able to support any Gifted and Talented development in the school.

7 Recommended Actions
Schools should:
· focus on matching teaching to the individual needs of all pupils, including gifted and talented pupils
· elicit views from and listen more carefully to what pupils say about their learning, and act on the findings
· engage parents and carers more constructively by helping them to understand better the provision made for their gifted and talented children and how best they might support them
· use current funding to improve provision, especially through partnerships, collaborations and clusters of schools
· give lead teachers and coordinators sufficient status and responsibility to enable them to influence practice at a strategic level and explore fully the opportunities to improve provision
· ensure that processes for auditing and evaluating the impact of provision, including enriched curriculum activities, are sufficiently rigorous to inform planning and the improvement of teaching and learning.
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9 Websites

The DCSF provides a very extensive and detailed Gifted and talented website that gives specific guidance across the key stages of the National Curriculum.  The general guidance includes (A) Identification, (B) Policies, (C) Roles and Responsibilities, (D) Managing Provision, (E) Matching Teaching to Pupils Needs and (F) Transfer and Transition.

National Strategies Support and on-line Institutional Quality Standards Tool, user guide, tutorial and further links to resources and support http://nationalstrategies.standards.dcsf.gov.uk/giftedandtalented

National Association of Gifted and Talented Young People (NAGTY): www.nagty.ac.uk

The National Association for Able Children in Education (NACE): www.nace.co.uk

The National Association for Gifted Children (NAGC): www.nagcbritain.org.uk
The world council for Gifted and Talented Children: www.WorldGifted.org

The CfBT Education Trust

http://www.cfbt.com/teach/localauthorities/giftedtalentededucation.aspx


Other websites:
http://www.funbrain.com

http://www.bbc.co.uk/schools

Quality Standards in PE
http://inclusion.youthsporttrust.org/subpage/quality-standards/index.html

http://nrich.maths.org.uk (and ASKNRICH)
http://www.worldclassarena.org/

http://www.pass.maths.org (plus online maths magazine)

http://www.nc.uk.net/gt/mathematics/index.htm (guidance in G&T mathematics)

http://www.coolmath.com (coolmaths – American site)

http://www2.warwick.ac.uk/study/goal (The NAGTY Goal programme)

http://www.m-a.org.uk/ (The Mathematical Association)

http://www.atm.org.uk/index.html (The Association of Teachers of Mathematics)

http://motivate.maths.org/ (Maths video conferences for schools)
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